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A STUBY OF

' BlNFORD Francis Fmerson-Jr

. Supervisor:

N

INTERRELATIONSHIPS AMONG - DIF-
-FERENT “APPROACHES TO. MEASURING LISTENING
COMPRLHFNSION :

Ph D. oL
The University of Iowa, ‘1.9Q$ . ) )

Professor Albert N. Hieronymus

'i‘hts study was degigned to investigate the’ﬁerrelatlonshlps

among different approaches to measuring listen{ng comprehen-
slw among fifth and“sixth g‘\ade students. The investigation

htd four primary goals. The first was}alronduct a compre~ -

hmlve review of the research on Jistenifg comprehension. -
The second was to cogstruct a compendium of listening as a
result of that initial r eview. The third was to construct an
-experimental test bat ry with subtests that defined eight se-

N o

»

lected comprehenslB‘n skills. “The fourth was to investigate the B

ture of relattdnshnpg among the subtests in the experlmental
“battery and to examiné the relationships between listening and
achievement measurgs of readlng and composite baslc;skllls B
performance. ) :
The first two goals we're met by a review of the llstenlng
research literature iat Yound listening and reading compre-.

hension were two highly related, but apparently separate abid--. -

ities. Listening and reading were found to be taught and mea=
sured by similar methods. Then a compendium of twenty- two .

listening skills were found in the,tests of libtening comprehen~ :
" sion, that appeared to be highly intertelated and ovérlapping.
This led to the construction of the c;per’imental bnttery of " -

‘eight subtes(s,fhat. were divided into two half-test forms, A
and B, and consisted of sixty-two items tn each form. The -

two half- test lorms were admlntstered appruxlmalt‘lv one Week,
apart

- The sample was selected trom among those schools partlcl-
pating in the 1975, spring administration of the lowa Basic
Skills Testing Program and was composed of 396 students trom L
.four elementary schools, at the fifth and sixth grade levels. '
. ‘The students selected were from niedium sized schools andscon- -
slsted,ol'a sample of falrlv representative variabilygy, - '
" - Equivalent half-forms reliability coefficients were.computed 1
for the eight subtests and total llstemng test.. The subtest in-.
tercorrelations-corrected for attenuation were computed utiliz-
ing the averaged half-length and full-length test intercorrela- -
tions and were tested for sngmhcant departure from.r = 1.00. |

Full length test tntercorrélattons and reliability toefficients

- Two factor analysis solations, .were per(ormed on the dath.
First, the principal factor: analysls procedure followed by.a
varimax rotation of the initial solutu'x was conducted for fac-
tors with eigenvalues greater than one. Second, the principal
factor analysis procedure, followed by a varimax rotation was
conducted for a two-factor solution.

Although periormance on the majority of the listening tests
tavnred girls, differences between nieans for girls and boys -
were not significant. However there were sizable and signifi-

" cant sex-differences t'avbrmg girls m reading and on the ITBS.
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were used to compute reliabilities of differences among subjects -

e

-

The relxabxlxty coefflcleuts Lomputed froy split halves
rang®d from .36 to .53 for the eight- subtests The reliability
coefficient for the tolal test was ,84, .

.The corrected correlatipns, reliabilities of differences, and.
factor analysis procedures indicated llble evidence -of unique-
ness among listening subtests. Few of the correlatlons cor- ‘

rected for-attenuation among the listening subtésts wefe signiti- -
- cantly below’1 .00 and reliabilities. of differences w
. hw Only one listening fa

Te \ery
&dctor was fouud : .

The results of thls stutly. lend little or no support to provid-
ing separate subtest scores for different facets or dimensions
of listening comprehension, or for conz;tructm‘y a cﬁagnostlc
battery oPltstemng skills. A single gereral listening ability
fagtor appeared to’ acegunt for nearly all’of the systematic vari-
ance. These results are consistent Wwith sxmllar research on

- reading comprehension.

Reading and listening comprehenswn are highly related but
. stgnificantly independent ‘abilities with strong sxmllarmes in
- definition, development, ang, assessment, ’

Order No 71- 28 431 262 pages.

EFFECTS OF TWO METHQODS OF ARTICULATORY ASSESSA‘
. MENT ON THE R.ESPONSE 0-17 KINDERGARTEN CHI
. /Order No. 7800386
A
BRUNNI‘R Mary Catherme Ph .D. Umvenstty of Maryland,
>977 J..SSpp Supervnsor- Dr Sarall H. Leeper .

The primary purpose of this study as.to mvesttgat.e the -
relattonshnps among certain variables

variables selecled for study were method of respo
tlon examlncrs and sex of subjecls. Sumulus niateri

susted of 87 words from The ’lelenL-D..x ley Tests of Articu-~
* lation. ’lwo test niethods were established for prebenidtion bf
" the st stlmulus Method One was a spontaneous method in which
pictures of objects or concep!s were presented to elicit a wor;d
containing given speech sounds. Method Two was an imitative
method in which subjects were asked to repeat a word after
‘hearing it pronounced by the examiner.

.Randonily selected from five randqmly selected elementary

schools in Baltimore County, Maryland, 168 kindergarten chil-. ;

dren were subjects. This sample included £qual numbers of
- boys and girls and consisted of chtldren who niet specific cri-
teria. They manifested np evidence of heanus loss; evidenced

" no malformed or abnormally functioning speech productlon or

. sound reception organs; came from monglingual homes; were
nat involved in speech therapy, ‘and received parental permts-
sion to participate in the study,

A Posttest Only ControLGroup Design was used to ascerfam
".the effect of each of the two test methods upon articulatory re-
sponSes of kindergarten children. The stricture of the study
** resulfed in a Mixed Model 2x2x2 factorial deslzm anf-the inde-
pendent variables (lest method, examiners, and sex ¢f subjects)
wepe treated ip a Three-Way Analysls of Varxance to test the
statistical snpz]tftcance of both main effects and joint eﬁgkts of

thos“varlables The level of signjficance:for’testing all re-
search questions was set at a .05. o .
- ‘ :
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A
-Resulls of thib study were: °1, Methoc’ of test administratibn

did affect the bub)ect s perforsiance on a test of artigulation. .

Differené, in medn scores was significant at the Ost 'L‘n y

- favor of the imitative method. 2. Test performance was related
{o the sex of the subject. Difference in mean scores was signifiv
cant at the .05 level in favor of gnls "3.wAnalysis of data relalec\

. to main effects af.examiners produced no statistically signifi-

" cant results. However, data related to effects of interactions \
belween test method. .z.nd exammen 1nd1caled that e\a.mmeu
had an effect thaf nol mdependeng of method:

Some supplementary fmdmgs of this study were: 1 Girls

" made fewer errors than boys inev ery error ca;egory N except .
that of omissions, (Error categ,orxes were.* omissions, substi- \‘
tutions, diStorunns, and no response :f 2. Twice as many boys
as girls recensd low scores o a test of articulation. 3, Ages
of children who received per(e(‘,l -scores covered the lotal range
-of the saniple - five years, two Mmbnths to six years, one month -

- except for two age levels for' boys (five years, four months and
_five years, ‘eight months).and one dbe leyel for g1rls (fiveyears,

" three months) (
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A COMPARATIVE -APPRAISAL OF THE UNIVERSITY OF
) _-GEORGIA SECONDARY” ENGLISH EDUCATION EVALUA-
‘TION PROCEDURES AND THE GEORGIA CRITERION-
REFERENCED TEST IN COMMUNICATIVE ARTS

B _Order No. 7822296 -

'BUTLER, Roberta Jacquelme Ed.D. University of Georgia
1978. 166pp. Superusor L. Ramion Veal
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This study examined the traditional method of e?l»q;ltmg
teachers with special emphasis on the directions s guested by
reviews of research and of related legal issues. These re-

~ views indicate that a multiple évidenge approach to teq&her
" evaluation seems the safest direction. . Both the University of
\_Georgia’s field-based Pre-Service Secondary English Educa-
~ tion Program and the Georgia Department of Education have
adopted such an approach. The Georgja Department of Educa-
tion plans to utilize one unique piece of evidence, scores on a
l.nowledk:e test, the Geurgia Teaching Field Criterion-Refer-
v/ ericed Test in Communicative Arts (CRT- CA), in addition to
.Gther certification reguirements.
There were two purposes to this study'

l To further vahdﬁte the instruments used. by the Unlver-
sity of Georgia Pre-Service Secondary English Educa-
tion Program to measure prospective English teachers
knowledge, attitudes, and performance.

To use these instruments in a comparative, evaluative
study of the Georgia Teaching Field CRT-CA.

The population for the study consisted of 40 teacher can-

» didates (TC's) who completed the University of Georgia pro-
gram {n 1975-1976 and who were involved in a previous study
which evaluated the program and, in addition, 40 TC’s who _
completed the program in 1976-1977 and who tvok £he Georgia
Teaching Ficld CRT~CA as'partof a large scale held tryout
of the test.

A coniparison of these tv,o groups’ scores on the Umver51ty ’
of Georgia instruments, which measure 26 variables; estab-
lished tWeir simiilarity and pravided further evidence of the
reliability of the instruments, Principad chponen( analyses
~of tt}e scores of all 80 students on the 26 variables extracted
" two knmyled-re facturs (Tested Knowll(de'e andY\cademic Suc-
tess), three attitude factors (Social Orientation, chept'mce of
Responsnbxht\ and Leadershlp and Beliefs about Students and

Q
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Ten.chlng) and two performance factdrs (Professxona.l Ratings
and Student Ratings). The limited number and logical cluster-
ing. of these factors further established the validity of the in-
struments. The principal component analyses also produced
factor scores thereby reducing the number of variables to be
included in the correlational analyses which followed:
.Using the 40 1976-1977 TC’s scores‘on the seven factors
and on the CRT-CA, an intercorrelation matrix revealed only
' three significant correlations among the eight variables. There
is a posive relationship between the two knowledge factors
(Tested Knowledge and Academic Success) and the CRT-CA -
and & negative relationship between Tested Knowledge and
- PnofeSSiOnal Ratings. Stepwise multiple regressions reiterated
-these relattc)nshxps and indicated that a combination of Tested
Knowledge and Academic Success scores provides the best
‘prediction of the CRT-CA score but that no combinatidn of
\\ scores prqvides prediction of Professional Ratings. In sum the
yCRT~CA does not predict performance as measured by Pro-
?,(esslona.l Ratings, nor do Professional Ratings or Student Rat-
ngs of ggrformance predict scores on the CRT~CA. The
study revealed no significant relationship between the CRT-CA
and an§ of these measures of performance. The results force
thq conclusions that none of the predictor measures holds much
potential fo sitive prediction of classroom- performance

\

-~ “and\that these measures of knowledge hold little potenttal for

predicting anything other than performance on other instru-
ment$ also measuring knowledge.
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INFLUEI\\CES ON THE EVALUATORS oF sruozﬁe
. WRITING Order No 7802159
\ \
FREEDMAN, Sarah Warshuuer, Ph.D. St:mford -Umvermty,
1977. A30pp. .

This thesi¥ asked why competent evaluators award the rat-
_ ings they do to\college students’ expository essays. Most past
studies on composition evaluation gave only partial answers to
this question begause they were based on correlational re-
.search designs. \Unlike past studiés the main section of this
" thesis consisted of an experiment designed to discover factors
within papers that influence raters.

Essays were collected from college students on eight argu-
mentative topics. So\me of these essavs were rewritten to be
stronger or weaker in four categories: content, organization,
sentence structure, and mechanics. Evaluators, not knowing

" that the essays had beeh rewritten, first used a four point
holistic rating scale to j\udge the quality of the essays. Then
they rated whether they thought each of the four rewriting
categories in each rewritten essay was strong or weak. These
ratings of the categories were labeled the raters’ perceptions
of the rewriting.

An anaiysis of how the rewritten-categories influenced the

* varianoe in the holistic scores revealed that content and orga-
nization were the most influential (p <.001). The effects of the
niechanics and sentence structure were smaller and differed

ravhen measured by the actual rewriting and when measu fd by
the evaluators’ perceptions of the rewriting. Mechanics’and
sentence structure mattered more when organization was
strong (p <.91, p <.0p1, respectively).

Examination of the original essays prior to rewriting re-
vealed effects of the writer, the rating scale, and the circum-

" stanges of the rating. Essays from a group of professional
writérs were also 'in this sample. All original essays we
evaluated widif both a holistic and a Diederich tvpe analytlc
rating scale.

e
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“Two writer attributes contrlbuted significantly to the r‘hters’
holistig’ evaluations of the quallty of the original essavs: where
_ the writer went to school (p <.901) and how confident the writer
' was in his or her in-clags writing (p <. 95). The trainer (p<
.01), the essays themselves (p <.001), and one of the tbpics
~signilicantly influenced’ the raters’ holistic scores. Neither
the time of the veading nor the raters themselves influenced
the scores to differ swmt’n\"mtly .

The professional writers fared onlyv slightly better than the
average student on thé holiskic scale though they did much befter
than the students on the analytic scale. Their outstanding ana-

. lytic scores came from the categories voice, sentence struc-
" ture, word choice, and usage. They were not judged so con-
Slstently hlgh on the- categones development and organization.
Students usually receive e same scores regardless of the
' 'ratlng scale. The summed score on an analytxc rating scale,
“the holistic scorg, and every category of the an: alytie scale,
e*ccept usuge, were highly correlated.
.. This thesis provides an experimental n:odel for studying
many aspects of the evaluation process. It siggests guidelines

“_for obtaining consistent evaluations irom raters wid for analyz- -

" “iug what those ratings mean. It also nuints to the vgeq for hnth
'pedagogy and research to focus '.l,ttentlon on :he larger levels
“of the discourse, content uand organization.

4

ASSESSING THE EPISODIC STRUCTURE lNFORMATION
STRUCTURE AND COHESION OF CHILDREN’S WRITTEN
NARRATIVES AS INDICES OF THEIR SOPHlS’I’lCATlON lN
’WRlTl\IG Order No. 7822917
A\

HOHMANN, Charles Frederick, Ph.D. The Unwersnty of Mich-
igan, 1978. 144pp. Ch'urm:m Louren Barritt

In an effor} to extend recent work at the High/Scope Edu-
cational Resea oundation, ninety narrative storieg’ written’

< by third, fourth*and fifth grade children in an administration |
of the Foundation's Productive Language Assessment Tasks,
(PLAT) were scor ed on variables representing episodic strucy
ture, information: structure and cohesion.  The variables wer
based on models of episodic structure, m[ormahon structure,
"and cohesion identified in a review of relevant literature a
invo the tabulation of word, phrase and larger story
constitdgnts,

The-dpisodic structuré. mfo{matlon structure and coheslon”

expected In addition the variables showed significant rela-
tionshipy to analogous PLAT variables and to global ratings -of
the stotfies’ quality. Better quality stories were long, ended
with a fesalution; contained several episodes, used the causal |
conjunc on so frequently and had few distracting errors. These
and other flndmgs are potentially applicable to wrltlng instruc-
hon and assessment. » .
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e JECTIVES’ IN HIGH SCHOOL ENGLISH

varla‘hlé _showed development changes in most cases where ? o

~e

ORAL LANGUAGE ELICITATION BY FAMILIAR AND UN-
: Order No. 7820884

7
* KEAR, Dennis Jay, Sr., Ph D.. Arizona State Umversnty, 1978.
91pp. *

The purpose of this study was tb compare the s tactlc ¢ !
structures produced by first grade children using a \specific
oral language elicitgfion instrument and how the degree of ex-
aminer familiarity pffected their oral language performance.
The variables’ o£ socioeconomic status and ethnic group mem-
“pership and their effect 9n oral language production were also
examined. The Oral Langy ge Evaluation (O.L.E.) was chosen
to elicit and evaluate the oral janguage responses of 68 first
" grade Mextcan-American and Anglo children. The middle and
‘low Socioeconomic groups were included in the Study Three
different types of examiner were utilized to elicit the oral lan-
guage responses--a familiar adult, a classroom-teacher and an
outside evaluator. A three-way ANOVA was used to analyze the
data. No statisticaily significant differences were found in the
oral language scores on the O.L.E.’s language continuum between
sociceconomic groups, ethnic groups, and types of examiners, -
Two and three-way interactions among the three iqdependenl
variables also proved to be statistically not significant.

' -

THE CONSISTENCY OF THE SAT-V WITH PRESENT OB-
Order No. 7730851

MQRA\I Glenn Thomas, Ed.D. University of Northérn Colorado,
. 1977, IIGpp

'I‘lns study was designed to 1mest1gate the following ques-
tions: -1. Are the present educational programs in high school
English teaching objectives consistent with the objectives tested
for by the Scholastic Aptitude Test;— Verbal Section (SAT-V)?
2. Should our high school English programs be consistent wlth
the objectives tested for by the SAT~-V?

" 'The populatiop of the study consisted of high school Enghsh

chairpersons. They responded to questionnaires sent to ran-

domly selected high schools in Colorado. Theévdata and conclu-
' slons are based on the réturns representing 41 high schools.

The questionnaire was composed of sample questions frem -
the four areas found on the SAT-V, Jhese areas were: sen-g
ténce completion, analogies, antonyms and reading comprehen-

. sion. The selected participants by means of a Likert scale,
indicated whether or not each question was consistent with the
goals of their educational programs and whether or not they
bel:evéd thefr program objectives should be consistent with the
objective tested for by the SAT-V. ’

A descriptive anAlysis was made of each question according
to the follbwing variables: sex, years taught, size of high school,

" and the percentage of minority students within each high school,

Some of the conclusions drawn were: 1. Most of the high
schools sampled felt their educational programs were, and
should be, designed to teach the objectives tested over by the
SATs. 2. Although the sample had mixed feelings as to the
SATSs belng a good indicator of education experiences, they did
feel that the SATs should continue to be given. 3. The sample
of English t8achers felt that a student’s acceptanc@» college
not be determined by SAT scores.

*  The review of literature and -data collected r ulted in the
following recommendations being made: 1. Fducatds's and par-
ents should be made aware of the other variables involved in -
the dec.ﬁmng SAT scores. 2. InStitutions of higher education;
parents, and students should, .be made aware that not all high
schools have educgtional objeéctives that are consisteat with the
objectives tested by the SAT - V, 3. Similar studies in other

-states should be made to see if the results are consistent with
this study. 4. Callege success of students who ;raduated from
hlgh schools. which did not support the ob]ectnes of the SAT-V
is a recommendation for further study. 5. In respect to the -
research on declining SAT scores and with the consideration
of some of the concl,usxona, it should be recommended that the

. SATs be dlscontmued' :

-
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- THE CONSTRUCTION AND VALIDATION OF A CRITERION- . THE EFFECTS OF READERS’ FATIGUE ON THE GRADING

REFERENCED TEST IN BASIC WRITING SKILLS OF ESSAYS . Order No. 7822356
P e Order No. 7811372 sl
) ' STELLER, Nancy Ann nodritl] PK.D. Univershy of Georgia,
’ PRATER Doris Lee, Ed.D. Umversxty of California, Los . . 1978. 112pp. Supervisorsy pr. (Eeorge . Mason and Dr.
Angeles, 1978 197pp. Chaxrman Professor W. James Popham - R. Robert Rentz
o »
The need for the ‘develo_pment of well constructed criterion- - Statement of the Problem  °
referenced tests of basic' writing skills has been enhanced by » i/ (e the effects of
the.current trend toward establishing-minimum requirements Thenpurpose of this study was to mvestnga e the effe

readers’ fatigue on the grader$ of written essays. The essays ‘
used for the study were written for the Language Skills Ex-
‘amination of the Regenté"”l‘estmg ‘Program. The focus of the
study concerned the variability of reader judgments as they
might relate to the effects of readers’ fatigue over time of

* grading. Three hypotheses, tested at the .05 level of signifi-

. in basic skill areas Tor high school-graduation. This study
" documents a replicable procedure for the identification of basic
writing competencies, construction of test specifications and -.
items, and establishment of the validity and reliability of such
a measure.
.The first step in.the procedure was to gather preference

data regarding potential gompetencies from several involved cance, were generated. .

‘subgroups &W\hih a schodl district. A mailed survey listed a ' : ’ ’

wide range of pétential writing competencies and asked respon- . Hypothesis One . N
defits to prioritize them as to their importance as a require- ' There will be no significant difference between means for
ment for high school gra.duatxon. Survey forms were mailed to ’ ’ experienced and inexperienced graders.

parents, teachers, students, business representatives,-and se= - , R

lected subject matter specialists. On the basis of the prefer- = = Hypothesis Two -

. ence datg collected, seven competencies were isolated to form
" the basis for the tdst. These competencnes were: Mechanics,
Usage, Paragraph Organization, Spelling, Sentence Correction,
: Forms and Writing Sample.

There will be ne significant difference between means fot
fatigued and non-fatigued graders.

" #i«Fhe second step'in the procedure was the creation of tesf.. .- . Hypothesis Three
éfxeclhcatnons for each of the competencies selected. The spe- N ‘There will be no sngmt‘ncant interactnon\be&veen experlence
L éu(gatxons included a brief general descriptign of the compe~: :*{' ,and fafigue. . -
ten y, a saigple item, and a list of both®stimulus and response . - ., . P t ,
attributes Using the test specifications, twenty gultiplé- = Method And Procedure R : .
- choice items were generated for six of the compe¥encies. Ten ‘
of the items for each of these competencies were assignedto - .~ The sample was a random- selectlon of gfaders who readw.
Form A ofAfe test, ten to Form B. The seventh competency, , . essays during the time period from Winter Quanter, 1975,
“Writing Sample ', required a constructed response on the part = through Surnmeg, Quarter, 1976. Before random selection,
. -of the ex'umneéi For this subtest, a scoring guide, or rubric, . - .  raters were designated as’ experienced" {five or more grading °
. was constructed and English teachers were tramed to use fhe : days within the sé\ven inelusive quarters), or “inexperienced”
guide in scoring essays. - (three or fewer grading days within the seven inclusive quar-
The final step in the procedure was the establishment of the ’ ters). Of the ratens whose reading aVveraged-110 to 150 esdays
validity and the reliability of the test. The descriptive validity - per seoring day, forty in each category, experienced and in-
of the test was established by two procedures. First, in order - experienced, were r&ndomly chosen. The random sample was
to determine the extent to which the test specmcatxons com- ) indepéndent of the six scoring centerd located within the Uni- .
municated clearly, four experienced language arts teachers - versity System, althoygh the sample did consist of at lea.st two
were given the test Specmca'txons for each competency and . raters in both categories from each center. )
asked to create, indeperdent’y, three test items according to The basic technique used in the study was a comparison of
the specifications for that competency. In order to check the “firgt- half” grades with “last-half” grades, determined from
homogeneity of the items produced by these language arts teach- ° the score sheets used by the readers. The data consisted of / -
ers, three other language arts specialists were given the items 160 sets of scores, with a minimum of 55 scores per rater pex‘
- and asked to identify those that were homogeneous. Asecond - . half. b
validation procedure involved the actual test items. ‘Five judges ' Assumption of the presence ‘of more readers’ fatigye in tfxe
, reviéwed the items that | were-used in the test and judged whether - . . last half of the grading time than in the first half constitutéd .
or not these items were congruent with the test specifications. “the operational definition of the independent variable “fatigue "o
The test was field tested on three hundred students rapdomly . As this assumption suggests the possibility of more var&ation
Selected from grades seven, nine, and twelve. Two weeks later, in scores gtven in the last half of the grading time than/ in the .
" the same students were retested. The following types of relia- : first half, variation in fatigue was observed by comparmg‘
bility were calculated for the total test and each subtest: Stabil- first-half grades with last-half grades. This possible vari-
ity, Equivalency, and Stability and Equivalency. Results from ation, then, constituted the operational definiti‘on of the inde-
field tests yielded correlation coefficients of .88 and .86 on test- pendent variablé “fatigue.” A two-way analysis of variance
retest results (stability), .92 and .93 on alternate forms re- ‘ . was used to analyze the data. '
sults (equivalency); and .84 and .87 on the basis of results . o A
across time and form (stabflity and equivalency). - . o o ¢
In addition, consistency-of classification ‘of students as either . B . ) : /
“Pass” or “Fail” was computed using varying proficiency levels > i . N
of seventy, eighty, and ninety percent. Consistency of decisions < e '

ranged from seventy-eight to one hundred p‘;rcent, depending .y ) . ,
upon the proficiency level chosen. Inter-rater agreement of ‘, - . vt -
re‘uiers using the essay scoring guide ranged from a low of ) . . : ’

*.73, after the first admlmstratxon to a high of 93 after the sec- : . J . .

ond adnrinistration. - § . ) . K .
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Despxte the lea.rnlng ett‘ect sxgntﬁcant di[ferenebs bdtyveen
jthe two age levels of. chxldren in reg:u-d to thef px'bsetbe'or

Results - . g
Senco—el ‘colo¥ emergell’as a result
;mln:ltlon f the results of the analyses indicated that thb,‘ “. 2 of presentation of't g of Coun
nuil hypotheses ’ : " - signi] tcantly ‘bette
1. Thed/F value of .4509 (experienced and inexperienced 7 ' yen t] :' r "Rask irst rather- “han
raders A ! J
i‘evel " - b;tter on both condxtlons w

; Taslf first.

2. {\e F value of .0217 (fatigued d non-fatlgued gra,dets,
/mam effect(F)) was not signifipant aLthe 05 tevel )

3Ji The F value-of .0491 (interaétion between experience
'+ and [atigue, (FxE)) was not sxgmhca.nt at’the 05 wvel‘

study indicate th age dlsom:lered
_ children under the. dpproximate. .age of ‘seven are only able.to,
. i perform adequately ‘on language comprehensnon ‘tests ivhen the®
| Concluswns ' C oy _— : ; fllistrations are rendered in color. The results also™ indicite
/" The obvious conclusion of this investigation is that wlthln ¢ 7 ‘that language disordered children ibove the age of’ seven are ;'
the limitations of the study and according to the tnterpretatmn ' © . 'distracted by the Presﬁe of-color in the test xllustnattons and

of the data gathered for the study, there is no sn,gnmcant erfect ‘ s 'v'perforrh ‘to their’ potent onl'y when the |llustratws are m
X black and Whlte

: . ol

of readers’ fatigue on the ‘gradjng of essays: Ol . ﬁj T ) s
A . ] ';- B : e ,-;;‘:-A L N “" Lo ‘v
. . ' v J.\, ’ 7' ' ) > . A - ‘:
. ) ~ ] 1 s » & b .
N “ . M - : o 3
- o " ) " _;' ; , s )
. . . : - % - }m v -
A COMPARA—HVE STUDY OF THE EFFECTS OF COLQRED e THL“EFFECT OF THREE DIFFERENT METHODS OF -
v‘s} BLACK ,AND WHITE ILLUSTRATIONS IN THE TESTING '/ STORY PRESENTATION ON THE LANGUAGK, PERFOR~
LANGUAGE COMPRENENSION IN CHILDREN - - . .- MANCE OF \A SE /ﬁﬁT GROUP. OF THIRD .GRADE °
Order No. 7821774 : “ STUDENTS " 4 = Order"No. 77.'118}8
' ; .
S’!‘RAUB John Michael. Ph\D. lndlana Umversuy, 1978. 224pp ’ WALKER—DALHOUSE Dorls Jean- Ph .. 'Phe Oluo State
Chairperson: Dr. Ivor K. Wavies . ‘ ‘4 .,Unlversxty, 1977 144pp. Adviser: Professpr James Kerber

* > 4l )
y The purpose of this study was to determine if dxﬂ'gent .
‘methods o1 story presentation would enhance oy décreabe ian-
guage performa.nce (total number t'words or fluency, excludh’fg RS
garbles; vocabulary sophistication ord trequency, and ’
language comple*ut ;and to determine Ygny of these story
_telling procédures ter'tct with the student sex.‘, race ,-and”
educational ackground of hxs/hen parents,

Forty-eight (48) subjects weré randomly selectcd from
population of third grade student$ in the Columbus, hio Pu_bltc
School Syétem, - Of the forty-eight (48) students, twenty-four
(24) were 1nale and twenty four (24) wete (emale Of the male’
and female groups of subjects selected, twelve- (12) were black
and twelve (12) were white. Six (6) or one- half ozs:ch group
were from honmes of professional class parénts, si?( (6) 3
were frem homes of non-professional class parents-,

Three methods of story presentation were used in tite ¢ study.. -
Each subJect received,all three methods of story p)resentatnon
Treatment'I was agictures only (P) presentation of a story.
Treatment II was a pictures and recording (P + R) presenta- .
tion of another story., Treatment IIl was a recording (R) of a.

: The purpose of this stuﬁy‘ wa¥s to compare the p,er%rmance-

! of both language dtso,rdered and gormal children on two ver-
sions of a language compx‘ehenslon task: -one task illustrated
wlth simplé black and white line drawings, and the other illus-
trated with the same drawings filled in with color. Hi’ast re-

. search in perceptual discrimipation and dimensionakprefer-
ences have indicated that children.youngér than age seven may
have difficulty‘interpreting the intended meaning of simpleblack
and white line drawings, but would have less d&ﬁ{c’ulty if the
same drawings were rendered in color

An experimental language comprehénsion task was developed
& based on Lee’s North\gestern Syntax Screemng Test, Receptive
Portion (1969). Two versions of the éxperimental task were * .
prepared, orie containing bjiack ard white line drawings,” and
the other containing the same drawings mled in with color,
*Twenty language diSordered children and twenty normal lan-
guage children between the ages of three and ten werg desig-
* nated accolling to ageglevel and language ability.
All & th children were given both versions of the experi-

;:::ﬁ;;ﬁlo& on;ly:ﬁdl;n;(;gﬁr\‘;al \;;15 allowed bet:veell;ted " third story. The three stories used in the treatments were se-
each with tio, lovelss Chro?na (Colo a;’ l;lsg;’{ere m‘;:lf“) lected from the Caldecott Award Winner, Picture Books. After
Status {Languag® Disord ed ‘;J TS, Btk o ¢ 4  each story presentation, the @lbjects were Aasked to retell or -
Older). Levge‘;a(gm hlsl.‘.)r ered Vs. Normal), Age (Younger V tell the story bagk to the investigators . -
and Order (Colorg?askang:sgtevp;blgﬁ Xs Eo‘;hl..tan asieFAb ) , It was obse?ed that when third grade students were prg-
The Dependent Variable was each chi cld‘an rte t:é ”‘Si . “sented stories by Treatment 1II, recording only (R) and Treat-
mental language comprehensxpn taskl ~s Sc.ore on expéri- . .ment II, pictures akd recordmg; (P + R), there,was a signifi-
The analysis of variance yielded two stati tiéally $tgntficant . cant ett‘ect on their {'lnguaue Mrfornnce as m'easured by the

‘ main effacts, Status and Age, and two significdnt statigtical ' ' N B .

»_ interactions, Chnomax Order and Age-X Order. All were sig- ¢ -y . ”
" dificant at the .01 level of significance. The results demon~ - -t . :
strated that a significant learning effect occurred betweén the - . PSS T ‘ ’
two administrations of the experimengal task causing the lack g T -
of signiticant differences ﬁetween the two levels of Chroma for . * C "\ . -
all the children. X 3 L S [N Ca L < ‘
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